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The opening of the Oprah Winfrey Leadership Academy for Girls in Henley-on-Klip, south of Johannesburg, on January 2. Photograph: Oupa Nkosi

Bursaries for teachers

T
he department of educa-
tion has launched a R700 
million-bursary scheme 
initiative to make teach-
ing a competitive and 

attractive profession. 
Called Fundza Lushaka FL (teach 

the nation), the programme over a 
three year period aims to lure “best 
minds”, preferably young people, to 
train as teachers and plug the gaps in 
the profession left by those who have 
joined the private sector and those lost 
to the HIV/Aids pandemic.

Indications are that the country 
could face a collapse of the education 

system in the next few years if more 
people do not join the ranks of teach-
ers. A lack of qualified teachers in key 
subjects such as mathematics, sci-
ence and technology makes the need 
for more teachers even more urgent. 

The seriousness of the teacher 
shortage in South Africa was further 
underlined during the recent con-
ference of commonwealth ministers 
of education in Cape Town, where it 
was stated that Africa alone would 
need five million new teachers if it 
were to achieve universal primary 
school education in 2015.

Palesa Tyobeka, Deputy Director 

General of General Education and 
Training, whose office drives the initi-
ative, said: “We would like the bursary 
to attract not only the best minds, but 
also individuals who are truly com-
mitted to the teaching profession and 
who can help turn the education sys-
tem around and reaffirm its status as 
a noble profession.”

Tyobeka said that in the 2007/08 
financial year the department would 
receive R120-million, which should 
enable them to pay for 3 000 students 
at various levels of study. She said the 
allocation is intended to improve the 
quality of education in schools by: 

• increasing the number of people 
who make teaching their first choice  
of career by making it attractive 
through full-cost bursaries and a 
strong possibility of a guaranteed 
teaching post; 

• increasing the number of teachers, 
particularly in scarce skills areas where 
there is an inadequate number of qual-
ified and competent teachers; and

• attracting back into the profes-
sion the “best minds” by marketing 
the profession and reaffirming its 
position as one of the more critical 
professions to guarantee growth and 
development in South Africa.

National Student Financial Aid 
Scheme (NFSAS) CEO Alan Taylor 
said he is optimistic this capital 
injection will see more people join-
ing the teaching profession.

He said the cost would average 
R40 000 a teacher, adding that NFSAS 
would ring-fence, from its coffers, 
R63-million for the same purposes.

The other important feature that 
makes the bursary even more attractive 
is that it allows people outside of teach-
ing with post-graduate qualifications 
to enter the teaching profession. The 
only requirement will be undergoing a
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O
prah Winfrey ,  the 
American “queen of 
television talk shows” 
and philanthropist, 
opened her prestigious 

girls-only school on January 2 2007 
as a fulfilment of the promise she 
made to her hero, former president 
Nelson Mandela in December 2000. 
Mandela was the guest of honour.

Called the Oprah Winfrey Lead-
ership Academy for Girls, the facil-
ity is built on 21ha of land in the 
serene residential environment of 
Henley-on-Klip in Meyerton, south 
of Gauteng. 

Winfrey said the academy is clos-
est to her heart and so she was 
involved in every little aspect of it,  
from conception to completion.

“I have chosen every tile, spoon 
and just about anything to ensure 
that everything around the school 
exudes beauty. If you are sur-

rounded by beautiful things, they 
bring out the beauty in you, no mat-
ter your background,” she said.

An array of renowned interna-
tional actors and personalities 
added a special zest to the open-
ing. These included musicians Tina 
Turner, Mariah Carey, India.Arie, 
Nickolas Ashford, Valerie Simpson 
and Bebe Winans, as well as screen 
stars Sydney Poitier and Spike Lee 
and comedians Chris Rock and 
Chris Tucker. 

The first African woman Nobel 
Laureate, Wangari Maathai, from 
Kenya, local businessman Tokyo 
Sexwale and Patrice Motsepe and 
his wife also graced the occasion.

Only 152 girls from an initial 5 500 
applicants made the grade, having 
gone through a rigorous selection 
process in which Winfrey was per-
sonally involved.

“When I started I said I needed 

girls who have ‘it’. These were the 
girls who showed that spark and 
yearning to succeed despite their 
poor background,” she said.

The academy boasts a self-contained 
campus with 28 buildings housing 
state-of-the-art classrooms, com-
puter and science laboratories, a 
library, theatre, gymnasium and  
sports fields, wellness centre, dor-
mitories and dining hall. 

Winfrey said this set-up would 
create the right atmosphere for the 
girls to perform to their maximum 
potential.

Architectural features, paintings 
and the general aesthetics have been 
inspired by African themes. Winfrey 
said the academy would follow the 
South African curriculum but that 
this would be expanded, because 
they want to produce learners who 
would be “citizens of the globe”. 

The curriculum includes maths, 

natural science and technology, arts 
and culture, social, economic and 
management sciences, life orienta-
tion and leadership and languages. 

The school has 16 South African 
teachers under the leadership of 
Joan Countryman. The number is 
set to grow as 75 more girls enrol 
every year. This means the school 
will have 450 learners in grades 7 
to 12. 

Winfrey will build a house for her-
self within the school precinct to 
maintain close contact with her pet 
project. Teachers will also reside in 
dormitories based at the school.

In their addresses, Mandela, Edu-
cation Minister Naledi Pandor and 
her Gauteng provincial counterpart, 
Angie Motshekga, all expressed grat-
itude and support for the academy. 

Winfrey intends opening a co-
educational school in KwaZulu-
Natal by the end of this year.

The O school
Oprah Winfrey’s school for girls opened amid fanfare, writes Thabo Mohlala

I am an educator at Mandela Park 
Senior  Primary School  in 
Mthatha in the Eastern Cape — 

just 5km from town. The school 
serves an informal settlement whose 
residents forcefully occupied the 
land on which the school is built.

Our classes start from grade R to 
grade 7 and our enrolment hovers at 
about 900 learners with 20 educa-
tors. Sometimes I wonder whether 
we should really call it a school, for 
it does not look like one. 

What we have is this big, towering 
structure that used to be a venue for 
agricultural shows when the former 
Transkei Bantustan government was 
in power. Lessons for different grades 

take place in the same space and with 
no clearly demarcated classes. The 
situation can get chaotic. 

There is no electricity or running 
water. There are no toilets for learn-
ers and they are forced to relieve 
themselves in the nearby bushes, 
while we have to share one ram-
shackle pit latrine. It is a really chal-
lenging situation, but one we have 
come to accept.

Despite the shortages of all these 
vital facilities, we pride ourselves on 
our excellent performance in extra-
mural activities, soccer being one of 
them. As is becoming the norm 
these days we, too, have introduced 
a girl’s soccer team. The girls love it. 

Recently we attended a girl’s soccer 
tournament, which was organised at 
district level. We made sure our team 
was represented and arranged spe-
cial transport for our players.

Three male educators (one of them a 
coach) and their two female counter-
parts accompanied the team. Unfortu-
nately the vehicle broke down on the 
way and we had to use some of the 
teachers’ cars to transport the team. 

Everything went well and our girls 
played their first match. But when 
they had to play their second game, 
the wheels came off. Their coach 
(Kondile) noticed something was 
wrong: some of the girls couldn’t 
kick the ball properly and just fell to 
the ground like parcels.

At half time the poor coach tried to 
get to the bottom of the problem and 
he made a shocking discovery: the 
girls were actually drunk! They had 
bought bottles of wine before the 
game and hidden them in their kit-
bags so the teachers would not notice. 

Imagine the surprise and embar-
rassment experienced by us educa-

tors. It was a disgusting, unforgetta-
ble and terrible scene to witness 
young schoolkids, especially girls, 
under the age of 13 being under the 
influence of alcohol on such an 
important school sporting event. 
And if this was not enough, they 
used foul language when respond-
ing to people who spoke to them.

When we returned to our school 
the culprits were hauled before a 
disciplinary committee comprising 
educators and parents, and it was 
decided to ban them from extra-
mural activities for the entire year. 

Even today I still have not recov-
ered from the shock and embarrass-
ment the girls caused us. How things 
have changed!

Nyameka Sefa is a Grade 1 teacher 
at Mandela Park Primary School in 
Mthatha, Eastern Cape

A DAY IN 
MY LIFE

Bursaries 
for 
teachers

Investing in South Africa’s youth: Oprah is involved in every aspect of her academy for girls, from conception to completion. Photo: Oupa Nkosi
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year of training for a post-graduate 
certificate in education. Individu-
als who qualify will also be allowed 
to “migrate out” of NFSAS and be 
awarded an FL bursary, said Tyobeka.

When asked about conditions 
attached to the FL bursary, Tyobeka 
said: “The conditions are that stu-
dents be prepared to pay us back in 
kind by becoming teachers in our 
public schools for a specified period 
of time. The period will depend on the 
number of years the students have 
been funded.” This differs from 
NFSAS, where the financial assistance 
is linked to a repayment agreement.  

The areas of study prioritised for 
the FL bursary are:

• Grade R to 9: Foundation phase, 
African languages, English, mathe-
matics, science and technology.

• Grade 8 to 12: African Lan-
guages, English, mathematics, 
mathematical literacy, agricultural 
sciences, life science, physical sci-
ence, agriculture, civil, electrical, 
mechanical, information and com-
puter applications technology and 
engineering graphics and design. 

Key players in the education sector 
have welcomed the bursary scheme.

The President of the South African 
Students’ Congress, David Maimela, 
said it is a timely initiative as 
research shows a decline in teacher 
supply. The department of educa-
tion must ensure it improves service 
conditions and benefits that accrue 
to teachers. Maimela said the 
teacher decline is a direct result of 
the closure of teacher training col-
leges. “We hope this will help us 
recover from that policy decision, 
and that the teaching profession 
would regain its prestige.” 

South African Democratic Teach-
ers’ Union’s Khanyisile Mhlongo was 
cautiously upbeat about the initia-
tive. She said that although they still 
need to familiarise themselves with 
the details of the scheme, they “none-
theless highly welcome whatever ini-
tiative revives the teaching profes-
sion and trains more teachers”. 

She was, however, unhappy about 
the timing of the advertisement of the 
bursary, saying it [the advertisement] 
came out almost simultaneously with 
the release of matric results and would 
therefore affect the 2007 intake.

Mhlongo also said the most needy 
students in rural areas would miss 
the deadline as most have no access 
to newspapers. She called for a cam-
paign that uses local radio stations, 
churches, school notice boards and 
billboards to reach more people. 

“As much as we applaud the initi-
ative,  we would l ike to see a 
dynamic advocacy campaign done 
in time to enable learners, parents 
and higher education institutions 
to be better prepared for such an 
intake,” said Mhlongo.

Shocker on the soccer field
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Developing 
SA’s youth

Thabo Mohlala

A Cape Town-based NGO, Gold Peer 
Education Development Agency, has 
designed a programme for the youth 
to educate their peers on how to pre-
vent further spreading of HIV/Aids. 

This saw the agency winning the first 
prize of the inaugural Commonwealth 
Good Practice Awards — held in Cape 
Town late last year during the confer-
ence of commonwealth education 
ministers. It beat eight other organisa-
tions in the category of “helping educa-
tion in difficult circumstances”. 

Gold (an acronym for Generation 
of Leaders Discovered), has a vision 
to see a generation of young African 
leaders confronting the root issues 
of the HIV/Aids pandemic through 
uplifting their communities.

From 2002 to 2004, the Western Cape 
Education Department (WCED) HIV/
Aids and Life Skills Unit supported a 
process whereby seven NGOs were able 
to draw their education together to be 
developed into a common model for all 
to implement in the future. 

During this period, the organi-
sations and WCED agreed that an 
independent organisation should 
be established to be the custodian 
of the common model and the Gold 
Peer Education Development Agency 
was therefore created. 

Gold’s executive director, Susannah 
Farr, said the three-year programme 
draws its peer educators from second-
ary school learners from grade 10 to 
12. She said they see youth as agents 
of transformation as they are better 
placed to help drive home the mes-
sage about the impact of Aids. 

So far the project has been operating 
in the Western Cape, Mpumalanga, 
KwaZulu-Natal and Botswana. Farr 
said their victory was a product of the 
collaboration they had with grassroots 
organisations and the communities. 

Thabo Mohlala

Education Minister Naledi 
Pandor enjoyed the honour 
of hosting the 16th Confer-

ence of Commonwealth Education 
Ministers held in Cape Town in 
December last year. 

This triennial gathering brings 
together education ministers 
from the 53 Commonwealth 
member states, mostly from 
impoverished countries, to share 
ideas and perspectives on how  
to deal with the challenges facing 
education. 

While the conference addressed 
new issues, ministers re-affirmed 
their positions and commitments 
to speedily implement resolutions  
adopted at the last meeting held 
three years ago in Edinburgh.

Some of the issues discussed 
included, among others: the 
thorny issue of teacher recruit-
ment by the rich North coun-
tries; the continuing discrimi-
nation against girl learners; 
the growing negative impact 
of HIV/Aids on education; and 
the lack of resource capacity by 
some countries to achieve the 
Millennium Development Goals 
before the targeted 2015. 

The conference also inaugu-

T
he decline of the 2006 
matric pass rate by 1,7% 
indicates that “we are 
not yet as competent as 
we should be at achiev-

ing better outcomes”, said Educa-
tion Minister Naledi Pandor.

Pandor was speaking at the 
announcement of the 2006 Senior Cer-
tificate Examination results in which 
the overall pass rate dropped to 66,6%.

She said the results indicated that  
“more hard, focused and diagnos-
tically accurate work is needed to 
place us where we want to be”. 

But she pointed out that, despite the 
poor results, 2006 recorded the high-
est number of matriculants in the past 
five years, an indication that more 
learners are accessing education. 

However, she added provincial 
departments and district offices 
had failed to provide the necessary 
resources, personnel and support 
to schools to ensure better perform-
ance. Only those provinces and dis-
tricts that provided the necessary 
support to their schools had pro-
duced good results. 

“The decline in the pass rate in 
some provinces suggests that access 
may have been promoted without due 
attention to the provision of qualita-
tive support to ensure positive senior 
certificate outcomes,” Pandor said. 

Provinces recorded varying per-
formance rates, with four showing 
improvement while the remain-

Commonwealth challenges

‘Efforts must be 
intensified’

ing five experienced a decline. The 
four that improved their perform-
ance were: Eastern Cape, Gauteng, 
North West and Mpumalanga. The 
Free State, KwaZulu-Natal, Lim-
popo, Northern and Western Cape 
performed below par, though some 
with only minor margins. 

Pandor hailed Umalusi, the quality 
assurer, for ensuring that “the exami-
nations were conducted in line with 
relevant policies and regulations”. She 
dismissed the notion that the poor 
performance was because of the “high 
cognitive demand” of the papers. 

“Rather, our provincial education 
departments should intensify efforts 
at providing relevant, effective and 
consistent support to schools to 
ensure positive outcomes for all can-
didates,” she said. 

Thabo Mohlala looks into the matric pass rate

Performance by provinces
Eastern Cape — 59,3%, an 
improvement from 56,7% in 2005.
Free State — 72,2%, a decline 
compared to 77,6% in 2005.
Gauteng — 78,3%, an 
improvement from 74,9% in 2005.
KwaZulu-Natal — 65,7%, a 
decline compared to 70,5% in 2005.
Limpopo — 55,7%, a decline 
compared to 64,9% in 2005.
Mpumalanga — 65,3%, an 
improvement from 58,6% in 2005.

North West — 67%, an 
improvement from 63% in 2005.
Northern Cape — 76,8%, a 
decline compared to 78,9% in 2005.
Western Cape — 83,7%, a decline 
compared to 84,4% in 2005.

Statistical information on the 
matric results
A total of 528 525 candidates sat 
for final examinations.
Of these, 351 503 passed the 

examinations (4 319 more than in 
2005). 
85 830 learners achieved 
exemptions or endorsements.
25 217 learners passed mathematics 
in the higher grade.
29 781 learners passed physical 
science in the higher grade.
There were 8 124 examination 
centres.
There were 29 731 markers with a 
total of 1 456 question papers.

While more matrics wrote the senior certificate exam last year, fewer 
of them obtained passes in comparison to 2004. Photograph: Oupa Nkosi

Education goals
Some of the key resolutions 
adopted at the conference 
included:
l Speeding up the attainment of 
universal primary education and 
assisting countries battling to 
achieve this goal.
l Ending gender disparities  
in schools.
l Strengthening the education 
sector’s fight against HIV/Aids.
l Ensuring professional teacher 
development and devising 
strategies to get more young 

people to join the teaching 
profession.
l Having strong collaboration 
with partner agencies, the non-
state sector and civil society 
organisations for the good of all.
l Accelerating the use of distance 
learning to overcome resource 
and socio-economic barriers. 
l Reviewing the 
implementation of the 
Commonwealth teacher 
recruitment protocol and report 
at the next conference.

rated Good Practice Awards to 
recognise worthy educational 
projects within the common-
wealth countries. 

It was mentioned that there 
are more than 30-million Com-
monwealth children still not in 
primary school and that the chal-
lenge facing the ministers is how 
to get them back into the educa-
tion system. 

The other important develop-
ment of the conference was the par-
allel sessions of stakeholders (com-
prising business and NGO sectors), 
youth and teachers’ forums. 

The idea was to afford these 
forums an opportunity to deliber-
ate on issues affecting their sec-
tors and then forward their inputs 
to the ministers to include in their 
plans of action.

Held under the theme “Access 
to quality education: for the good 
of all”, the conference was also 
addressed by various eminent 
speakers including Minister of 
Finance Trevor Manuel, Profes-
sor Mahmood Mamdani, Graca 
Machel, Blade Nzimande and 
Commonwealth Secretary General 
Don McKinnon.
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T
he feisty Nomsa Mazwai 
(21) has become a bit 
of an instant celebrity 
s i n c e  s h e  w a s 
appointed president 

of the University of Fort Hare’s 
SRC. And she is deserving of the 
attention. She has made history 
by becoming the first woman to 
lead Fort Hare’s SRC in the insti-
tution’s 90 years of existence.

Mazwai, who is studying towards 
a BCom degree in economics and 
management, said she is passionate 
about the SRC and its work, and 
any opposition against her because 
of her gender was “part of life” .

When asked about her favourite 
teachers, Mazwai did not know 
where to start — or finish. “I had 
great teachers. I liked all of them. All 
of them contributed something dif-
ferent to my life. I don’t think I have 
had one whom I disliked. If I did, I 
would have just turned around and 
focused on the positives,” she said.

Mazwai attended St Catherine’s in 
Parktown, Jo’burg, for her primary 
school education, although she did 
spend her grade 4 year at St Patrick’s 
in Kokstad in KwaZulu-Natal. She 
matriculated in 2002 from St 
Andrew’s School for Girls in Bed-
fordview in the east of Jo’burg. 

When she finally named some of 
her favourite teachers, they were all 
from her high school.

Did you have a favourite 
teacher or teachers?
Ms Hoskins, Mr Yates — he passed 

MY FAVOURITE 
TEACHER

Only praise

Firm favourite: Nomsa Mazwai

away, unfortunately, but he was a 
great teacher — Mrs Blair, the art 
teacher, Madame Cibrario, my 
French teacher, Mrs Dowds, my 
drama teacher, and Mrs Pepper, my 
maths teacher. I am still in contact 
with Ms Hoskins, Mrs Blair and Mad-
ame Cibrario. Before I moved to Zulu, 
I also had a great Afrikaans teacher, 
and there was my Zulu teacher — we 
just knew her as Ma’am. Please also 
mention matron Botha — she was in 
charge of the hostel where I stayed.

How did they influence you?
Ms Hoskins, an English teacher, is 
so diverse, she has such a flair for 
teaching. She was like a personal 
friend, a real friend, and she only 
taught me for a year. Mr Yates was 
also an English teacher. He really 
believed in me. He later changed 
schools and passed away, but he was 
amazing. Mrs Blair, my art teacher, 
taught me to take constructive criti-
cism. This is one very valuable 
aspect she added to my life. Madame 
Cibrario believed in me. She told me 
I am going to be the president one 
day and that I will do great things. 
Mrs Dowds taught us to express our-
selves. Her teaching brought the 
class together and we all got to know 
each other.

E
duplex is the only main-
stream facility where 
deaf learners receive 
their education along-
side peers with normal 

hearing. This is achieved through 
the use of sophisticated hearing gad-
gets, a sound academic programme 
and dedicated teaching staff. It is a 
parallel medium school offering 
classes in English and Afrikaans. 

Nico van der Merwe, a founder of 
the Foundation for Children with a 
Hearing Loss in South Africa, says 
the emphasis is on developing flu-
ency in spoken language, which 
paves the way for academic success. 

“Development of fluent spoken 
language is internationally recog-
nised as a prerequisite for academic 
success. In time this develops a lin-
guistic and social independence that 
leads to job opportunities applicable 
to each individual’s ability.” 

Van der Merwe says Eduplex’s facil-
ities and environment are adapted to 
suit the needs of learners with disabil-
ities — not the other way round. 

“Our classrooms are acoustically 
treated, we have doubled the 
amount of lights in the classrooms 
to ensure there are no shadows, 

every teacher is equipped with 
multi-frequency FM receivers so 
that each deaf child can clearly hear 
and we have small classrooms where 
the ratio is 1:20 with a maximum of 
five deaf learners.” 

Teachers are specially trained in 
inclusive education and each has a 
class assistant. The school has a total 
of 328 learners, 68 of them deaf. 

To enable parents to understand 
and better handle the needs of their 
children, the school has put together 
a parent guidance programme. 

“This programme is not imposed 
but designed in such a way that it 
builds on the elements that parents 
can easily relate to. We observe how 
parents interact with their children 
and work on their strengths,” says 
acting principal Elsie Struwig.

Van der Merwe adds that special 
attention and support is given to deaf 
children, who stay behind after normal 
school hours. This is so that the sup-
port “does not detract from time avail-
able to children with normal hearing”. 
Support sessions are recorded and 
made available to parents so they can 
track the progress of their children. 

Talitha Masemola’s son has been 
through the guidance programme 

and is pleased with the progress he 
has made. She had lost hope that her 
child would ever lead a normal life, 
and could not communicate with 
him as she had no knowledge of sign 
language. An audiologist advised 
her to try Eduplex. 

“Coming here was my last resort. I 
could not believe the support and 
the warmth I received from people 
here. They provided me with every-
thing I needed — clothes, food and a 
job,” says Masemola. She lives out-
side Tshwane and travels for two 
hours every day to reach the school. 

Van der Merwe explains: “On the 
day she brought her son here, she 
did not leave but waited outside 
until school was out; she didn’t have 
the money to go back home and 
return later in the afternoon to fetch 
her child. This touched us, so we 
decided to give her a cleaning job 
and we are happy she is part of us.”

He says this reflects their policy on 
children from disadvantaged com-
munities whose fees are subsidised. 
He says there are 28 children from 
poor communities who feel part of 
the school despite their back-

grounds. Assistance is not offered 
on the basis of colour, but on the 
learner’s situation.

Eduplex’s curricula combine the 
South African outcomes-based edu-
cation approach and the content of 
the British literacy, mathematics 
and science syllabuses.

When you enter the schoolyard, 
nothing suggests you are in a school 
where there are deaf and hearing-
impaired children — especially dur-
ing break. They frolic about in typi-
cal noisy fashion and the fully 
landscaped and lush grounds are 
sufficiently spacious to allow them 
to run about.

There is a big playing area 
equipped with swings, water fea-
tures, interactive, herb and sensory 
gardens, a recycling corner and a 
pond with a bird aviary. Sport is also 
part of school life, and activities such 
as action ball, chess, music, drama 
and pottery classes are on offer.

Early last year, Eduplex received a 
bounty of R5-million from Phonak — 
a Swiss-based company that also pro-
vides it with high-tech hearing aids — 
that will be used to build additional 
classrooms and training facilities. 

Van der Merwe says their aim is to 
make Eduplex an international 
model of inclusive education and 
that already visitors from abroad 
have expressed admiration and con-
fidence in how the school operates.

Education for all
A unique school in the northeast of 
Tshwane is forging ahead with inclusive 
education, writes Thabo Mohlala

Eduplex teachers wear multi-frequency FM receivers, which allow 
them to communicate with their deaf learners. Photograph: Oupa Nkosi



Thabo Mohlala

Kgalema Primary School in Davey–
ton, Ekurhuleni, has an exciting 
programme to enhance the aca-
demic performance of its learners, 
particularly those who come from 
poor  families. 

With a majority of learners resid-
ing in the nearby informal settle-
ments where poverty is rife, most 
come to school ill-prepared to learn.

Matshidiso Klaas, who heads the 
committee that drives the initiative, 
said since many of the children’s 
parents cannot read, they do not 
have environments conducive to lit-
eracy. “As a result they lack the drive 
to learn, let alone attach any value to 
learning,” she said.

“So this programme seeks to incen-
tivise and cultivate positive attitudes 
in them. It comprises a career-week 
and awards presentation stretched 
over a period of a week.” 

Klaas said the programme is not 
just a “teachers’ thing”. “We have 
the support of the district office and 
that is why we can afford to have it 

Innovation at work
Since 1994, Daveyton’s Kgalema Primary School has put in place a programme to enhance the learning situation

during weekdays”. Even parents — 
through the school governing body 
— have bought into the initiative.

The jovial mood at the presenta-
tion ceremony was evident to the 
Teacher. Klaas said the highlight 
of the event came when experts 
gave motivational talks to learners 
about their various fields. She said 
this year’s event saw people from 
the media and flight attendants 
and technicians from South African 
Airways descending on the school 
grounds to share their experience 
of their professions as well as advise 
learners on what career opportuni-
ties are available.  

“Listening to these people share 
their own hardships and challenges 
during their early school days stimu-
lates interest in these learners and 
teaches them that there is no substi-
tute for hard work. And this is what 
the programme is about,” said Klaas.

The talks are followed by an 
equally exciting presentation of 
awards to learners in foundation 
and intermediate phases. Awards 
are given to learners for outstanding 

performances in different learning 
areas, especially mathematics, lan-
guages and life-orientation skills.  

Klaas said award winners are 
also given modest prizes bought 
from a small budget set aside by the 
school. The prizes vary according to 
the grade of learners. For instance, 
grade 1 learners received stationery, 
activity books and pencil-colouring 
books, while  those in higher grades 

were given prizes appropriate to 
their senior level.

Klaas said the school has seen 
positive spin-offs from the initia-
tive, one of which was when learn-
ers from poor families, who used 
to come to school looking dejected 
and miserable, were seen to have  
“grown in confidence”. 

Klaas said: “Since its inception in 
1994 we have seen learners putting 
more effort into their studies. It has 
created a spirit of healthy competition 
among the learners. We also get feed-
back from some of our past learners 
– now studying at tertiary institutions 
– who always pass by to express their 
gratitude for the programme.” 

Klaas said she wants to encour-
age teachers in the area to introduce 
similar initiatives and programmes 
at their schools.  

“I think our learners would be bet-
ter informed about a whole range 
of options in terms of which career 
paths they should follow. Most of 
our grade 12 learners pass matric 
without having any idea as to what 
to study for at tertiary level.” 

Matshidiso Klaas chairs a 
committee that oversees 
the programme to 
improve learning and 
literacy at Kgalema 
Primary School

Thabo  Mohlala

The Gauteng department of educa-
tion beat a hasty retreat on its threat 
to shut down underperforming 
schools in the province, following the 
release of exam results.

Ironically, Gauteng was among 
the four provinces that upped their 
performance. It scored 78,3% — an 
improvement on its 74,9% a year 
before. The other three were Eastern 
Cape, Mpumalanga and North West.

The province based its initial 
threat on its findings that 103 public 
and private schools have obtained 
less than 50% pass  rates. 

The threat triggered a chorus of 
condemnation from teacher unions 
and other education observers who 
said this would not address the ker-
nel of the problem. 

The South African Democratic 
Teachers’ Union said: “Closing 
schools, or dismissing and redeploy-
ing principals is not practical given 
the shortage of teachers and class-
rooms. It is also no substitute for the 
sustained support and development 
work required to improve the quality 
of education in our schools.”

President of the National Profes-
sional Teachers’ Organisation of 
South Africa Dave Balt said closing 
down “dysfunctional schools” or rede-
ploying teachers and learners “merely 
hides the problem which will resur-
face elsewhere at a later stage”.

He called for the “profiling of 
the schools in order to determine 
exactly where the problems lie”.

On why she retracted her threat, 
Gauteng Education Minister Angie 
Motshekga said: “We will be able to 
turn them [schools] around,” adding 
that she had instructed chief directors 
of districts to help principals to sub-
mit their turn-around strategies. 
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Thabo Mohlala

Perky youngsters turned play-
wrights, directors and actors 
charmed their audiences as they 

participated recently in the annual fes-
tival of Creative Voices (CV), an inte-
grated arts project. Nine groups from 
Gauteng took part in the event, which 
sought to explore various social themes. 
Mayibuye Primary School’s musical, 
titled Fathers Are Not Good With 
Money, and Making Peace by Khaye-
lihle Primary School stood out. 

Mayibuye, in Ivory Park, Ekurhuleni, 
reflected on a “Sibeko family” headed 
by an irresponsible father who spends 
all his earnings on liquor instead of his 
children’s schooling. The consequences 
of a dysfunctional family unit was the 
theme explored in Khayelihle’s musical. 
In this beautifully performed dramatic 
piece, it is a mother who shirks her role 
— but the ending is positive.

The festival runs over 12 months and 
involves training teachers in arts and cul-
ture so they empower learners who show 
potential in these areas. The theatrical 
pieces are used as part of learners’ sum-
mative assessment in arts and culture. 

Janet Watts, CV’s project manager, 
said: “Many children in South African 
schools do not receive adequate nurtur-
ing of their creative potential. Educators 
remain under-resourced, lacking the 
training or know-how to tackle drama, 
music, dance or visual arts in keeping 
with the changing curriculum.” 

Formed in 2001 and operating from the 
National School of the Arts, CV came into 
being to change this situation by training 
and supporting teachers in the creative 
ways of exploring arts and culture. It is 
the brainchild of Darryl Jaffray, a direc-
tor of education and access at the Royal 
Opera House in Covent Garden, London, 
and is part of an “extensive programme 
of arts education activities” implemented 
in about 20 countries around the world. 

Watts said traditional educational 
teaching methods centre on math-
ematical and linguistic abilities. But 

“in order for our children to develop at 
every level and for each one of them to 
develop their full potential, they need 
arts education,” she said.  

David Mathebula, a grade 5 arts and 
culture teacher at Mayibuye is one of 
the teachers who benefited from the 
initiative. He used to battled to teach 
arts and culture. “My classes used to be 
so boring, my learners would frankly 
tell me so. This used to frustrate me 
because I didn’t know how to remedy 
the situation,” said Mathebula. 

It was not until he got involved with CV 
that his teaching style started to change 
for the better. “I now feel not only confi-
dent in front of my learners, but also crea-
tive and spontaneous,” he said. This has 
rubbed off on his learners, who are now 
showing passion for arts and culture. 

His counterpart, Khumbu Manzin-
gana, a grade 6 arts and culture teacher 
at Khayelihle, also feels empowered. 
Manzingana, who began attending 
workshops at CV two years ago, said 
her teaching always failed to stimulate 
learners’ interests in the subjects. “What 
I like about art is that it enables one to 
express one’s feelings. It teaches you 
how to handle your anger, emotions and, 
more importantly, how to relate to other 
people around you,” said Manzingana. 

CV does not only give hope, it also 
opens other avenues to learners who do 
not have an inclination towards math-
ematics, science or technology.  

After attending residential work-
shops, teachers receive ongoing support 
and mentoring through regular visits 
by CV’s professional team of artists and 
theatre education specialists. The course 
covers two main areas: skills building 
and playmaking. CV has trained almost 
200 schools of about 600 teachers, and 
has reached a total of 40 000 learners.  

It draws its support from an array of 
benefactors: the Royal Opera House in 
Covent Garden, London, the National 
School of the Arts, the Carl and Emily 
Fuchs Foundation, the FirstRand 
Foundation and Donald Gordon and 
the Donald Gordon Foundation. 

Buff Thokoa reviews
OXFORD ILLUSTRATED COMPUTER 
DICTIONARY by Ian Dicks 
(Oxford University Press)

I
f you have ever confused 
your bytes and your bits 
and felt too embarrased to 
admit it, then Oxford Uni-
versity Press has come to 

your rescue with the Oxford Illus-
trated Computer Dictionary.

The colourful, compact paper-
back, written and illustrated by Ian 
Dicks is just more than 100 pages 
long and is the ideal handbook for 
school, the office and home.

It’s a thematic dictionary: compu-
ter terminology is broken down into 
themes, beginning with an intro-
duction that contextualises the 
entries to follow. The themes define 
the computer, its software and 
hardware components, the various 
uses of computers and words asso-
ciated with software applications 
and computer speak. Each theme is 
colour coded for easy reference. 

The book is divided into the fol-
lowing themes:

• Computer basics — history 
and a basic explanation of a com-
puter and how it works;

• Hardware — the physical com-
ponents that make up the compu-
ter, including its peripherals;

• Software — overview of the 
different types of software, their 
creation and words used by pro-
grammers;

• ICT and the internet — the 
various environments computers 
are used in, particularly the 
internet;

• Using a computer — words 
encountered in everyday compu-
ter use;

• Word processing — words 
related to word processing;

• Commands — commands 
used by computers;

• Graphics and multimedia — 
words related to graphics and 
multimedia applications on the 
computer;

• Data processing — words 
related to spreadsheet and data-
base programs;

• Computer security — words 
related to security applications;

• Computer jargon — described 
as “special words used by compu-
ter people”;

• Other terms — all the exotic 
words not found in other sections.

If there are gaps in your compu-
ter knowledge, this book is a gem. 
The themes give a historical per-
spective and many entries are pep-
pered with cross references, allow-
ing the reader to tie in related 
information in much the same 
way that hyperlinks are used on a 
web page. For example, looking up 
the word “burn” has references to 
the words “CD” and “DVD”.

If your knowledge of computers 
is such that you don’t need to look 
through a particular theme but 
are troubled by one particular 
word, there is an index at the end 
of the handbook. This navigational 
information is briefly explained at 
the beginning of the book.

As with all language, computer 

terminology is forever in a state 
of flux. So, even though this dic-
tionary was published last year 
and surprised me with relatively 
recent words,  such as blog, 
equally relevant words such as 
wiki (a web page whose content 
can easily be modified by differ-
ent users) are missing. This is a 
limitation of the analogue pub-
lished medium that is highlighted 
in the internet era by the develop-
ment of online encyclopaedias 
such as Wikipedia. The words 
that are covered are well handled: 
the language is simple and con-
cise without belittling the reader 
and, as is to be expected, has a 
slant towards British English 
rather than American English.

What is most brilliant about the 
book is its use of images. These 
illustrations, drawn by Ian Dicks, 
are hilariously humorous car-
toons that visually capture the 
concept behind the various 
entries or are simply a visual play 
on a concept, such as the defini-
tion of a megabyte being followed 
by an image of a computer screen 
in the process of giving a user a 
“mega” bite. These brightly col-
oured cartoons, along with the 
bold colours defining each theme, 
lend a lightheartedness to the dic-
tionary that will allay any fears 
about delving into what, to many, 
is a treacherous topic.

This handbook is well suited to 
the complete computer novice as 
well as the functionally literate 
with a desire to plug any holes in 
their knowledge — think of it as 
your very own patient and humor-
ous geek mentor.

BOOKS

More 
than 
words
Computer terminology gets broken down to its smallest parts

Harness brain power
the Teacher reporter

Acclaimed educationalist 
Dr Melodie de Jager has a 
mission in life: to remove 

barriers to learning. She passion-
ately believes that to achieve their 
full potential, learners have to 
stimulate whole brain function-
ing. She has detailed her ideas 
and research in her latest book 
Mind Moves: Removing Barriers 
to Learning.

The book examines reasons for 
development and learning prob-
lems in children and provides 
hands-on, constructive solutions 
in an easy-to-follow manual.

Issues dealt with include spe-
cific barriers to learning, be they 
socio-economic, emotional, gen-
der or integration barriers. The 
book examines exactly what learn-
ing and intelligence are and looks 
at distinctive areas of the brain — 

survival, emotional 
and thinking brain 
— and what can be 
done to get them to 
function as a whole.

Says De Jager: 
“When the brain 
hemispheres do not 
work together as a 
team, the brain is 
like a horse-drawn 
cart being pulled 
by  two  horses 
running in differ-
ent directions. It 
becomes unset-
tled and this creates barriers to 
learning. Just as you would not 
expect someone with a broken leg 
to climb a mountain, you cannot 
expect learners to help and change 
themselves.”

De Jager is a qualified nursery 
school teacher who completed 
a master’s degree in science and 

m a t h s  p r o -
grammes, and 
a  d o c t o r a t e 
on the role of 
n e u r o l o g i c a l 
integration in 
t h e  l e a r n i n g 
process. She was 
nominated by the 
American Bio-
graphical Insti-
tute as one of the 
Great Women of 
the 21st Century.

She qualified as 
a Brain Gym/Edu 
K trainer in 1992 

and expanded her career over the 
next eight years to include corpo-
rate training. She has written 
three previous books.

Mind Moves: Removing Barriers 
to Learning is published by BG 
ConneXion (Pty) Ltd
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T
he concept behind this 
book is excellent — cre-
ate a manual for children 
in the age group begin-
ning or considering early 

sexual activity, those aged 12 to 14. 
I took this book to Gail Johnson, 

mother of Nkosi Johnson, who 
became an international Aids icon 
before his death of the virus when he 
was 12 years old. Johnson had cared 
for Nkosi and hundreds of mothers 
and their children through the Nkosi 
Haven house. 

Her view, which confirmed my 
assessment was that the book was 
too complicated for 12- to 14-year-
olds. Johnson said: “One of the 
biggest problems is that English 
is a second language for most chil-
dren. Language needs to be simple 
and clear.”

A book such as this by Mtizira-
Nondo is out of the league of many 
English first language speakers, 
never mind children learning 
the language in addition to their 
mother tongue. Take this random 
paragraph for example: “It is use-
ful to remember that the lipid 
(fatty) envelope of HIV contains 
a glycol-protein, gp 120. As the 
HIV approaches the CD4 cell, the 
outer surface of the CD4 cell binds 
to gp120 on the HIV. This locking 
mechanism allows HIV to enter the 
CD4 cell.” Huh?

Why couldn’t Mtizira-Nondo 
have simply written: “HIV hides 
behind other cells convincing the 
CD4, or disease-fighter cells of the 
body, that it is a good cell and in 
that way, it is able to mislead the 
disease-fighter cells and invade 
the body.” 

And then there are other asser-
tions by him that are simply not cor-
rect: he says the window period “is 
from three weeks to three months”. 

In fact, the virus does not display 
itself in the blood until five to six 
weeks after infection, in other cases 
it will only be evident three to six 
months after infection, and in a 
small percentage of cases, it can take 
up to a year. 

Some information is inadequate. 
He gives HIV tests as either an 
Elisa (the most expensive, but also 
the most accurate), DNA PCR and 
Western blot, but fails to comment 
on rapid tests, which are the most 
common form of testing nowadays, 
especially in the public sector, and 
are increasingly reliable.

In other areas he asks ques-
tions, but fails to give the answers. 
In what could have been a useful 
chapter on antiretroviral (ARV) 
drugs and the treatment of HIV, 
he notes under “NRTI-Nucleoside 
Reverse Transcriptase Inhibitors” 
the names of four common ARVs, 
“zidovudine, lamivudine, stavudine 
and didanosine”. It would have 
been easier to refer to zidovudine 
and lamivudine by their popular 
names — AZT and 3TC, instead of 
pharmaceutical names. 

This book should have been work-
shopped with teachers and pupils. 
Its primary aim should have been 
considering what children at this 
high risk age really need.

In A Multiple Choice Approach to 
HIV and Aids: Self Assessment 
Guide, Caleb Mtizira-Nondo 

makes a noble effort to dispel some 
of the ignorance and the stigmas 
around the disease, by posing a series 
of quizzes on: epidemiology, biology, 
transmission, interactions in ARV 
treatment, opportunistic infections, 
post-exposure prophylaxis and coun-
selling. He recommends the book for 
“teachers, peer educators, counsel-
lors, health personnel and human 
resources managers”.

The reviewer showed it to an Aids 
counsellor, a human resources man-
ager and two teachers and asked 
them to attempt some of the quizzes. 
They failed dismally. Even someone 
such as myself who has written on 
HIV and Aids since 1985 battled 
with some of the questions.

It would have helped if the quiz-
zes were preceded by informative 
chapters of not more than two pages 
each, educating people on the issues 
tackled, before asking any ques-
tions. However, Mtizira-Nondo does 
not do this and launches straight 

into the questions, and some of the 
answers are arguable in this ever- 
evolving field. 

In a book that should have been 
intended for southern Africans, too 
many areas are Botswana specific.

Caleb Nondo, a general prac-
titioner from Gaborone, Bot-
swana, who has penned books 

on HIV and Aids was self published, 
but has now had some of his books 
published by publishing house Mac-
millan. The advantage for an author, 
usually, of being published by a 
large organisation is that he or she 
benefits from the publishing know-
ledge of the company, the editing 
skills of its editors and hopefully 
their awareness of the subject they 
are editing.

Macmillan has not passed on any 
of these benefits to Nondo and this 
flaw ranges from the cover: a scary 
picture of blood dripping from a 
test tube, to the gloomy title, Lethal 
Virus, to a failure to ask him to 
update the book he first published 
in 1997 and which Macmillan has 
recently released. 

In 1997, Aids was starting to 

tighten its grip on Southern Africa. 
It was also the year after ARVs 
were discovered to have a remark-
ably powerful effect on restoring 
life and vitality to those infected 
if they went on to the drugs at the 
right time.

And so this book about a young 
man who has frequent unprotected 
sex with multiple sex partners talks 
about HIV as a “death sentence” 
which it no longer is. It has no indi-
cators of hope. The book, which 
was given to an uninfected 21-year-
old to read and an HIV infected 27-
year-old, seems old fashioned and 
it preaches. The only lesson seems 
to be: have unprotected sex and you 
will die.

Neither of the co-readers liked 
the book. This book would have 
benefited from a good editor 
who understands the virus, who 
ensured the contents were updated 
and removed the “old man preach-
ing to the youth” tone. It could 
still be useful in the classroom, if 
it had an intelligent teacher using 
it as an opportunity to discuss how 
far medically we have advanced 
since 1997.

Charlene Smith has had eight books 
published and has contributed chap-
ters to more than a dozen other books

Information is inadequate
Aids books for learners need to be easier to understand and the information must be accurate

BOOKS

Charlene Smith reviews
UNDERSTANDING HIV AND AIDS 
(LEARNERS BOOK, STANDARD 5 TO 7) 
by Caleb Mtizira-Nondo
(Botshelo Publishing, Gaborone)

Charlene Smith reviews
A MULTIPLE CHOICE APPROACH TO HIV 
AND AIDS: SELF ASSESSMENT GUIDE
by Caleb Mtizira-Nondo
(Botshelo Medical Services, Gaborone)

Charlene Smith reviews
LETHAL VIRUS by Caleb Nondo
(Macmillan)



W
hen did you start 
w r i t i n g  a b o u t 
HIV/Aids?
I wrote my first 
book, Lethal Virus, 

in 1996 while working as a medical 
officer at the Gaborone Private Hos-
pital, Botswana. Based on fiction, 
the book was published by Macmil-
lan Botswana. The second fictional 
book, titled A Deadly Twist of Fate, 
was published in 1999 by the same 
publishing house. In 2004 I started 
self-publishing through Botshelo 
Publishing, a company that has pub-
lished two titles for schools and the 
wider community. The two titles are 
A Multiple Choice Approach to HIV 
and AIDS and Reproductive Biology, 
HIV and AIDS.
What motivated you to start writ-
ing about HIV/Aids?
Through the years, I have been a 
frequent visitor to the Book Fair 
in Harare. On one such visit in the 
mid-1990s, my late father [a teacher 
by profession] pointed out that 
there was not much material avail-
able on the topic of HIV/Aids, espe-
cially in schools. Having encouraged 
us [all his children] to read widely 
throughout our school years, he put 
forward a simple challenge to me 
and asked if I could put together a 
fictional story with the theme of 
HIV/Aids. Adding a personal reso-
nance, at the time that I was writ-
ing the first book, my elder brother 
started to fall ill with some of the 
commoner illnesses associated with 
HIV. Watching the effects of HIV on 
his health spurred me on to write 
and communicate the reality of HIV 
to the most vulnerable segment of 
society, the youth. At the time of 
writing, issues such as stigma were 

Aids in fact and fiction
Dr Caleb Nondo, a Zimbabwean doctor who works in Botswana, has written four books on HIV/Aids. Three of 
them are reviewed elsewhere in this edition. He told the Teacher how it all started

playing a major role in how fami-
lies and communities responded to 
those infected by HIV. The thrust of 
the first two titles remains an effort 
to inform, educate and counsel the 
youth about HIV/Aids. 
What do you want to achieve with 
the books? 
The aim of the books is to inform and 
to enhance the level of understand-
ing of HIV/Aids in the wider commu-
nity with accurate, easily accessible 
knowledge about HIV/Aids. There 
are myths and misconceptions about 
the transmission and prevention of 
HIV infection as well as a poor under-
standing of the purposes of antiret-
roviral treatment of HIV infection. 
The books’ content also focuses on 
the importance of behaviour change, 
voluntary counselling and testing, 
as well as the nutritional aspects of 
HIV infection. The ultimate aim of 
the books is to allow members of the 
wider community [beyond the medi-
cal fraternity] a greater capacity to 
deal with and understand the many 
issues around HIV and Aids.
Who is the target audience of the 
books?
The intended readership of Lethal 
Virus and A Deadly Twist of Fate 
rests squarely on the adolescent 
market with the core themes of these 
two books being an understanding 
of stigma and the recognition that 
sexual and behavioural dynamics 
are key drivers of the pandemic in 
this part of the world. The use of 
regional locations and character 
names in the texts is an attempt to 
make the reader identify with ease 
with Southern Africa. Both books 
are fictional narratives.

The intended readership of A Mul-
tiple Choice Approach to HIV and 

Aids is school teachers, nursing stu-
dents, peer educators and members 
of the wider community. The layout 
and the content are ideal as a refer-
ence text, with the answers laid out 
in a separate section at the back of 
the book.

The intended readership of Repro-
ductive Biology, HIV and Aids is 
the secondary school student who 
wishes to refer to (and learn more 
about) the link between reproduc-
tive health and HIV/Aids. The lay-
out of the book makes it suitable as 
a reference text for schools. 
Has the fact that you are a doctor 
influenced your writing? 
Undoubtedly. My background as a 
medical doctor has given impetus to 
the content of all the books  I have 
written. I have taken note of the 
advice that first-time writers often 
get, which is “if you wish to write, 
write about what you know!”. 

Being a practising doctor in the 
community where I live and work 
has also influenced my writing as 
I have first-hand insight into the 
social and medical issues that arise 
out of the pandemic. I have wit-
nessed the range of emotions that 
people affected and infected by HIV/
Aids go through and the strategies 
that individuals and their families 
employ to deal with the diagnosis 
of HIV. Furthermore, with a brother 
who was frequently laid low with 
HIV-related illness, I experienced 
the vexing issues of maintaining 
good adherence to treatment and 
the challenges of home-based care.
Are there lots of books like this in 
Botswana to support health pro-
fessionals and teachers?
There are a moderate number of 
books that are available on the teach-
ers’ prescribed lists for the ministry 
of education, especially at the sen-
ior secondary level. HIV/Aids is not 
a “stand-alone” core subject, so the 
other main subjects of the curricula 
tend to dedicate a certain amount of 
time on HIV/Aids within that core 
subject. The health professionals are 
well supported by academic texts 
from South Africa and beyond.
How have the books been received 
so far?
The two fictional books are mar-
keted through Macmillan and I 

remain optimistic about their pen-
etration into the youth segment of 
society. The two reference texts have 
been well received in Botswana, 
Namibia and Zimbabwe, where 
either or both have been allocated 
the status of prescribed texts [as 
teacher or student reference texts] 
for secondary-school use by the edu-
cation ministries in those countries. 
There has been interest in obtain-
ing publishing rights for the self-
published books in Zimbabwe and 
Mozambique.
What is your message about HIV/
Aids?
My message is to encourage people 
to make full use of voluntary coun-
selling and testing services; then 
they must live and act responsibly 
thereafter, irrespective of the diag-
nosis. HIV is now a chronic and 
manageable medical condition.
Are there more books in the pipe-
line? 
There are two books that I hope to fin-
ish within the next year. Firstly, there 
is a learner text on HIV/Aids for chil-
dren in the 9-12 age group. Secondly, 
(in a complete deviation from matters 
medical!) there is a book in the thriller 
genre whose theme/background is 
the politics of land reform.
What are the biggest obstacles 
to getting preventive messages 
about HIV across?
 Messages about HIV need to be specif-
ically tailored to the intended sector of 
society. For example, a youth-related 
message with its focus on abstinence 
and delay of sexual debut may not res-
onate with truck-drivers because their 
behaviour patterns are different.

The impact of such messages may 
also be lost in the subtleties of lan-
guage; there may be differing lev-
els of literacy and understanding 
of what HIV is. Behaviour change 
is notoriously difficult to initiate. 
Messages that emphasise hope and 
healthy lifestyles will have a wider 
impact than messages about HIV 
that are fear-based. The medium of 
exposure to convey the messages 
must also be clearly streamlined 
to evoke the correct response. For 
example, some messages may have 
a more meaningful impact on a bill-
board than on radio, TV or in the 
print media. 

My message is to 
encourage people 
to make full use of 
voluntary counselling 
and testing services; 
then they must live 
and act responsibly ... 
HIV is a chronic  and 
manageable condition 

Dr Caleb Nondo experienced 
the ravages of HIV when his 
brother got the virus, and he 
decided to write about the 
the condition 
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O
nce  upon a  t ime , 
motorcycling was an 
activity associated, 
almost exclusively, 
with macho, bearded 

white men sporting ducktail hair-
styles and clad in black leather 
jackets. The only black people rid-
ing motorbikes were company 
messengers.

But things have changed. Today, 
Soweto has its own club. Called 
Eagles Bikers, the club boasts 23 
members, four of whom are women 
and one who is, unexpectedly, white.

Members come from all parts of 
the country, including Pretoria, 
Rustenburg, Witbank, Giyani and 
Venda, but they use Soweto as a 
base. Some members used to belong 
to the then Ekurhuleni-based outfit 
called Easy Riders.

Alfred Matamela, the club’s event 
organiser, says the outfit was formed 
in 1986. He, together with other 

Why not start 2007 with a new hobby? 
Thabo Mohlala suggests biking after 
meeting Soweto’s Eagles Bikers

person’s life in a positive way makes 
me feel whole. I wouldn’t mind 
dropping everything for these kinds 
of activities.” 

So far they have raised funds for a 
local orphanage. “Our aim is to 
secure sponsorship so that we can 
promote this sport in a big way. If 
we can get funding, we would like to 
strengthen our outreach programme 
so that other deserving organisa-
tions can benefit,” says Matamela.  

He says his love for motorbikes 
began when he was a company mes-
senger in 1985. He then bought his 
own Honda CD 200 and has not 
looked back. He was inspired by a 
Swiss man who was already into 
motor racing.

For Mgqweto, it all started when 

she was about 14 years old and her 
brother-in-law used to visit her older 
sister on his bike. “I would always 
ask to ride with him wherever he 
went. I got to know about the Easy 
Riders club through him and I made 
sure I attended their sessions, some-
times piggy-backing on a lone rider,” 
she says.  

At first her mother was scared 
and sceptical, but she later got used 
to it and “now she is one of my loyal 
supporters”. Mgqweto has just 
bought herself a Honda CBR 600. 
She is so passionate about it that, 
were it not for the “dress code at 
work, I would ride it every day to 
work. It is a lovely sport. Like any 
other, all one needs is commitment 
and passion for it,” she says.

Hit the 
road

motorbiking fanatics, wanted to 
challenge the notion that motorbik-
ing is a white thing by “importing” it 
into black communities. 

When they formed the club, he 
and the original members wanted to 
give it a strong social content. “We 
did not want to use this as a loony 
and elitist club, but something that 
would have deeper social meaning 
and relevance to the community. We 
wanted to use it to foster friendship 
and brotherhood,” says Matamela.  

The spirit of caring and together-
ness that prevails among the club 
members is so solid he considers 
them to be his second family.  

Today the community outreach 
programme, although not yet fully 
developed, forms an important fea-
ture of the club. “This not only helps 
us to make a meaningful contribu-
tion to the community, it also popu-
larises and demystifies motorbik-
ing,” says Matamela.  

The community has embraced 
them; they get endless invitations to 
social events such as weddings and 
graduation parties. “People always 
look for unique ways in which to 
make their events memorable, and 
they find motorbiking to be one 
such way of adding colour,” he says. 

It is this social aspect of motor-
biking that does it for Blanche 
Mgqweto, one of the four women 
members. “For me, motorbiking is 
not just about fun, it’s also a vital 
tool to address important social 
issues. Almost every weekend we 
organise fund-raising events and 
donate the proceeds to charity, and 
I find this fulfilling,” said Mgqweto. 

She adds: “Just the knowledge 
that what I do can touch another 

A sport for the adventurous: all it takes is commitment and passion. Photographs: Paul Botes
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Christina Scott

T
he cheerful Super Silly 
Science Game is ideal for 
cash-strapped classrooms. 
For a start, teachers can 
get it free. It’s also fun. So 

much fun that students playing it may 
not realise they’re refreshing their 
knowledge and skills at the same time.

This is a competitive board game 
in which learning science is interwo-
ven with learning English and public 
speaking (each player is meant to read 
out his or her challenge), spiced with 
a strong sense of the ridiculous and 
tinged with a touch of high drama.

You may be asked how the human 
eye works. Or you may be told to lie 
on a floor and pretend to be a smelly 
old shoe. (Any shoe will do, says the 
designer, Ginny Stone of iThemba 
nuclear research laboratories.)

A card may ask what a herpetologist 
does for a living. (Don’t worry, there’s 

a cheat sheet with answers when you 
get stuck.) Oopsie cards may move 
you backwards because “the dog ate 
your homework” or “you cheeked the 
teacher” ... while warning “and no 
moaning!”. Lucky cards politely ask 
you to moo like a cow, howl like a wolf 
or pretend you’re a tree in high winds 
and wave your branches.

The brightly coloured laminated 
board game, cards, dice and highly 
polished rocks for each of the six 
players was test-run by schools at the 
annual national science festival, Sasol 
SciFest, in Grahamstown earlier this 
year and received positive feedback.

Although Super Silly Science is 
meant for primary school students, 
my teenaged daughter was happy to 

Learn24, a division of Media24, 
has launched a new curriculum -
aligned study aid. Learn At 

Your Own Pace caters for every 
school grade and offers support for 
projects, revision, tests and research 
through a series of CD-Roms.

Learn At Your Own Pace walks 
learners through its features, which 
include curriculum-aligned content, 
past exam papers with memos, a tool 

for tackling school projects and an 
interactive test centre.

Based on content provided by 
Nasou Via Afrika and developed by 
some of South Africa’s top educators 
and education specialists, Learn At 
Your Own Pace is available in Eng-
lish and Afrikaans. CD-ROMs retail at 
R350 each. Call 021 481 8300 or email 
sales@learn24.co.za or visit www.
learn24.co.za.

Thabo Mohlala

A device to deal with 
the simple household 
problem of missing socks is 

gaining  popularity  with foundation 
and intermediate phase teachers.

Sock Buddiez is the brainchild of 
Karin Allie, a mother of three who lives 
in Florida, Johannesburg. “Every time 
I had to do washing I would find our 
socks all mixed up. And it becomes a 
helluva of a job to sort them,” said Allie.

The Sock Buddiez is small and porta-
ble and looks like miniature spectacles. 
It comes in a variety of colours and can 
be used in a washing machine. 

Allie marketed the Sock Buddiez 
at schools and the response from 
teachers was overwhelming. Founda-

Psychologists, teachers and reme-
dial therapists can now use a 
computerised diagnostic tool 

to pinpoint the underlying causes for 
learning difficulties in reading, spell-
ing, writing and mathematics.

CAMI Diagnostics provides quicker 
assessment and reporting capabilities 
than conventional methods. There are 
also supporting software programmes 
in the areas of maths, reading and 

perceptual skills to help remedy some 
of the learning difficulties.

The programme has extensive check-
lists for diagnosing learning difficul-
ties. It also offers definitions and cause 
descriptions for learning, behavioural 
and emotional difficulties. It also pro-
duces computer-generated reports for 
referral and/or remediation. For more 
information, phone 011 476 2020 or 
e-mail: info@camiweb.com

play it with her younger siblings and 
guests. Some of the Dinaledi maths 
and science schools have found that it 
works best for grades seven and eight. 
So it seems suitable for a variety of ages 
and abilities.

And now I have to go. My red card 
says my experimental egg is about to 
hatch. I have to make a loud cock-a-
doodle-doo noise to welcome the chick.
■ 2 500 copies of The Super Silly Sci-
ence Game are available from Jabu 
Nukeri at the South African Asso-
ciation for Science and Technology 
Advancement. Email jabu@saasta.
ac.za or phone 012 392 9335 or 083 
494 7620. For more information, con-
tact Ginny Stone at Stone@tlabs.ac.za 
or visit www.tlabs.ac.za.

CAMI makes diagnosis easier

Hooked on Buddiez

Thabo Mohlala

A common problem grade R 
and grade one teachers face is 
finding space for their class-

room aids and teaching materials. 
Some resort to packing them into 

boxes. But these take up too much 
space.

The Bag Ladies, a project initiated 
by retired remedial teacher Joan Gern-
tholtz, offer a solution. It is a project 
comprising women who manufacture 
canvas bags that can be used to store 
classroom learning materials such as 
posters, scissors, paint brushes, CDs 
and letter bags, to mention a few. 

The bags are made from materials 
that would otherwise go to waste and 
are available in a variety of colours 
that will brighten the classroom.

Poster bag: To be hung on the 
wall, this bag is strong and spacious 
to store posters, artwork and charts.

Goodwork bag: The bag can 
be used to hold A4-size boards 
acknowledging learners good work. 
Displays can be rearranged.

Weather bag: Here the teacher can 

discuss with learners the weather 
conditions of the day.

Birthday bag: This bag can be used 
to record the children’s birthdays.

Soccer/Netball bag: A strong and 
hold-all bag that can take as many 
as 10 to 15 soccer or netballs.

Sentence bag: Helpful in sentence 
building for children, it has six rows 
of pockets in which to place words.

Punch bag: Can be hung up. The 
cone-shaped one is free standing and 
can be used for therapy purposes when 
dealing with an aggressive child.

Reading corner bag: Designed like 
a shoe bag, it can be hung against a 
wall and used to store books.

The partition bag: This can stand on 
its own and be used to divide the class-
room into corners such as the reading 
corner or dolls’ corner. It has pockets 
to store games, books and puzzles. 

Aprons: Made from PVC these can 
be worn by learners to protect their 
clothes during activities such as 
painting or drawing.

Interested teachers can contact Joan 
Gerntholtz on 011 787 8671 or 082 433 
9818 or email ron-joan@iafrica.com.

the Teacher found a few goodies to add to your classroom in 2007... and they don’t all cost a fortune

Science 
goes super 
silly

It’s in the bag

Learn at your own pace

Herschel High School pupil Nozipho Mthembu helps Andrew Woolard 
and his sister Sarah try out the Super Silly Science Game

tion and intermediate teachers were 
particularly impressed and so were 
Gauteng district 12 foundation phase 
facilitators. Some use the gadget to 
teach mathematical concepts such as 
counting and colour coordination, and 
it is handy for activities where learners 
have to take off their shoes and socks. 

Teachers are using the gadget to 
raise funds for their schools. Each pack 
contains 10 Sock Buddiez and sells for 
R30. “If a school buys them in bulk I 
give them a R15 discount, meaning 
they can use the other half as profit,” 
said Allie.

problem of missing socks is 
gaining  popularity  with foundation 
and intermediate phase teachers.

Hooked on Buddiez

tion and intermediate teachers were 
particularly impressed and so were 
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Rural Splash 
Programme

With incidents of drownings in 
freshwater resources, the Department 
of Water Affairs and Forestry and 
Swimming South Africa have entered 
into a partnership to jointly address 
the safety of people in dams and rivers.  
This initiative is called the Rural Splash 
Programme.

Minister of Water Affairs and 
Forestry, Mrs Lindiwe Hendricks 
said “My Department – through this 
initiative – shows its commitment to 
the South African public by making 
water resources accessible to 

previously disadvantaged communities.  
By empowering rural communities to 
swim and to be safe near water, it 
makes water resources more accessible 
to them and thus links with the key 
principle of equitable access in the 
National Water Act, 1998”.

For more information on how you and 
your school can benefit from this 
programme contact:

Samukelisiwe Mkatshwa
Telephone: 012 336 8083
E-mail: dem@dwaf.gov.za

An initiative between the Department of Water Affairs and Forestry 
and Swimming South Africa

Rural Splash 
Programme
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10 Cape Town
The Mother City never fails to 
impress with a diversity of things 
to do and places to stay. Top draw-
cards are that wonderful mountain, 
Kirstenbosch botanical gardens, 
Camps Bay, Robben Island, the Two 
Oceans aquarium and, if you’re big 
on adrenalin, diving with great 
white sharks off Dyer Island. Visit 
www.tourismcapetown.co.za.

9 The Garden Route
Pack up the car and hit the road — it’s 
the best way to experience the area. 
An ideal place to start is the Tsit-
sikamma National Park and Storms 
River Mouth. Plettenberg Bay is a 
beautiful coastal destination, and 
Forever Resorts has a marvellous eco-
tourism resort outside Keurboom-
strand. On the way to Knysna, don’t 
miss Monkeyland and Elephants of 

Eden. And if you want to experience 
Knysna in a truly different way, hire 
a house-boat on the lagoon. Visit 
www.gardenroute.co.za.

8 Magoebaskloof
Find out about Modjadji, the Rain 
Queen, and discover breathtaking 
scenery as you climb the high peaks 
of Magoebaskloof before descend-
ing again to picturesque Tzaneen. 
There’s the Pekoe tea plantations, 

the pretty village of Haenertsberg, 
the rolling hills around Agatha and 
Ebenezer Dam to visit. Check out 
www.magoebaskloof.com and www.
tzaneen.co.za

7 The Drakensberg
Whether it be Champagne Valley in 
the Central Berg, or Cathedral Peak, 
the Didima Valley, Royal Natal 
National Park, Amphitheatre Val-
ley or the Middledale Pass Valley 
in the Northern Berg, the spectacu-
lar scenery makes the Berg a hot 
spot for holidays all year round. If 
you love hiking, horse riding, 
fishing and fresh mountain air, visit 
www.drakensberg.org.za.

6 Mozambique
You don’t have to dive to love Mozam-
bique, but if you do, you’re going to 
get the best of it. The beaches are 
incredible and, for the most part, 
deserted, the people are friendly and 
the ocean is magnificent. Try out 
Ponto d’Ouro and Ponto Malongane 
in the south, the capital of Maputo, 
Vilancoulos and Pemba and the Quir-
imba archipelago in the far north. 
You won’t be sorry. Check out www.
mozambiquetourism.co.za.

5 Sun City
It’s not the cheapest, but for a short 
break it is still North West’s number 
one contender. The Cabanas are 
more than adequate for two or three 
nights’ R&R, and occasionally go for 
a song on seasonal specials. Go to 
www.suninternational.com.

4 Namibia
The land God made in anger is an 
awesome place to explore. From the 

lush Caprivi Strip in the north to the 
arid plains of Etosha and the dunes 
of the Namib Naukluft, Namibia is 
a 4x4 enthusiast’s dream come true. 
The Namibian dollar is equivalent  to 
the rand, making self-drive holidays 
affordable. For more info check out 
www.namibiantourism.com.

3 Durban
The year-round tropical climate, 
endless stretches of golden beaches  
and accommodation options for 
all bud gets make the city a per-
fect holiday hot spot. Some of the 
country’s best game reserves are a 
few hours’ drive away, and there’s 
culture aplenty. Check out www.
durban.kzn.org.za.

2 Kruger park
The Kruger is the obvious choice 
for lovers of the bush. And it’s still 
affordable, with accommodation for 
all budgets. You don’t need a 4x4 to 
enjoy it — just time to do it justice. 
Spend a few weeks travelling from 
the extreme south (Lower Sabie or 
Berg en Dal) to the north (Shing-
wedzi and Punda Maria) to get the 
best of Kruger. Visit www.kruger-
park.co.za.

1 Zambia
Whether it’s Livingstone and the 
Vic Falls or one of the national 
parks, Zambia is fast emerging as 
the next Botswana, and for holi-
daymakers represents the ultimate 
adventure, especially if you opt 
for a road trip. There are many 
accommodat ion  op t ions  f o r 
budget-conscious travellers. Don’t 
let distance put you off. Go to www.
zambia tourism.com.

The best of the best
Sharon van Wyk 
looks at the top 10 
holiday destinations 
you could visit 
in 2007

TAKE A 
BREAK

The crystal-clear 
waters off Vilancoulos, 
Mozambique (above). 
Gorge swinging in 
Livingstone, Zambia 
(below). Photographs: 
Sharon van Wyk
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David Ward 

T
he two boys in grey 
sweaters are too modest 
to blow their own trum-
pets, but have clearly 
made progress on the 

cornet and baritone horn.
“I really enjoy it,” says Gareth Wil-

liams (19). “It gives me something to do, 
something to achieve. It’s something 
I wouldn’t normally have  chosen to do.”

“I’ve only been playing two weeks 
and I couldn’t get a note out of the cor-
net at first,” adds Mark O’Kelly. “But 
now things are getting easier. It gives 
me something extra to say I’ve done.” 

Their tutor is Ewan Easton, tuba 
player with the Halle orchestra based 
in Manchester, United Kingdom. You 
could say he has a captive audience: 
both Gareth and Mark are inmates 
of Thorn Cross, a young offenders’ 
institution on the outskirts of War-
rington, not far from Manchester.

Easton is more than pleased with 
the progress of his duo as they prac-
tise in Thorn Cross’s conference room. 
“It doesn’t get much better than that,” 
he says as he leads them to a cadence 
with his pencil. “That was spot on.”

Then Easton moves on to a tricky bit 
and explains that they are about to do 

a little “chunking”. “It’s like climbing 
Everest. Anyone who tries to get up 
it in one go will end up in a polythene 
bag. So they break the journey into 
stages and set up camps. That’s what 
we are doing here — breaking the piece 
into chunks and then moving on.”

He introduces Gareth to D, a new 
note, which “feels a bit funny on the 
fingers”, and urges both students 
to think about what they are doing 
when they are alone in their rooms. 
This prompts a diversion about Liszt, 
who used to prepare a flash encore 
for every concert by practising it 
on a dummy keyboard on the train. 
Then comes another diversion about 
systems that help to train the mem-
ory. Easton’s sessions are rarely just 
about the principles of brass playing.

He has had a long interest in pris-
ons and suggested to the Halle’s edu-
cation director, Steve Pickett, that he 
should do some work at Thorn Cross, 
a move that coincided with Pickett’s 
wish to work with young offenders.

The first stage in a pilot scheme 
supported by the youth justice 
board was a concert in 2004 by 
a Halle brass group. About 40 
inmates turned up and at the end 
were invited to sign up for lessons. 
Twenty came forward, which was 

happily embarrassing for Pickett as 
he had hired only 10 instruments: 
six cornets and four baritones.

By September 2004, the Thorn 
Cross project had become part of 
the Halle’s own “sound beginnings” 
youth music scheme. It is now also a 
formal part of the orchestra’s educa-
tion programme, with the Halle brass 
launching each 12-week session. “We 
are here for the long term,” says Pick-
ett. “We are here to stay.”

During the scheme, Thorn Cross 
inmates have travelled to Manches-
ter’s Bridgewater Hall to sit in on a 
Halle rehearsal and meet brass play-
ers, and last February one group 
played at a Bridgewater concert 
organised by the Greater Manchester 
music action zone.

“They had no idea what to expect,” 
remembers John Platt,  Thorn 
Cross’s education manager. “But 

their mums were up in the hall 
screaming their support and urging 
them on. Now a group is going to 
play at a prison governors’ regional 
conference next month.”

More than 100 inmates have now 
taken part and Easton claims that 
only one  failed to learn to read music, 
and that was because he was severely 
dyslexic. “Some of these guys can read 
music but cannot read words,” he says.

“The sessions bring in an awful lot 
of new skills and new ways of learn-
ing. When lads here find this is some-
thing they can do, it’s a huge thing for 
them and builds confidence.” 

Platt adds: “I always tell them it’s 
not an easy option and can challenge 
their assumptions. It tells them about  
‘stickability’, about not giving up after 
the first attempt. They take this on 
and challenge themselves. But with 
Ewan, we get an extra package — he’s 

become a role 
model for them.”

A highlight is 
when Thorn Cross 
s t u d e n t s  j o i n 
Halle brass play-

ers for a  concert for 
inmates, staff and 
visitors. “The last 

concert showed off 
the levels of achievement,” says 

Easton. “One lad loved playing 
but said he could not stand up and 
play at a concert. When it came to the 
show, he was  literally trembling.

“He’d committed himself to the 
rehearsal because there would be no 
one in the audience. But he didn’t turn 
up and I spent half an hour chasing 
him up. I got one of the trumpet players 
to distract him and eventually he did  
the concert. At the end, he was almost 
in tears. He said he never thought he 
could have pushed himself to do it.” 

Gareth, confident and accomplished 
after a year of learning the baritone, 
recently played Blue Moon at a concert, 
a rendition that is said to have  brought 
tears to the eye of Manchester. 

“You get a real buzz when you are 
playing with other people,” he says. 
“Ewan won’t let you get away once he 
sees you have a chance to achieve some-
thing. I’ve really enjoyed it and want to 
join a brass band when I leave here.” 
— © Guardian News & Media Ltd 2006

A change of tune
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Marcus du Sautoy is answer-
ing the phone and making 
tea while his laptop does 

the maths. 
It’s arduous maths: hours of long 

division, testing massive numbers for 
“primeness”, indivisibility by other 
numbers. The first person to find a 10-
million-digit prime number — hugely 
valuable to defence and commercial 
security systems — will win a $100 000 
prize. Business teams, talented ama-
teurs, even Chinese schoolchildren are 
all chasing prime numbers. Thanks 
to a freeware website that gives out 
the testing formulae in return for an 
eventual share of the prize, anyone can 
now have a stab at a problem that has 
eluded mathematicians for centuries. 
What is unusual about Du Sautoy is 
that he hopes that anyone will.

A popular mathematician, he 
recently landed the landmark Brit-
ish TV scientist slot — the Royal 
Institution (London) Christmas 
Lectures. With the title The Num8er 
My5teries, and subjects ranging 
from codes, magic tricks, and the 
shape of the universe, he hopes to 
turn a generation of young teenag-
ers on to maths.

At primary school, he wasn’t par-
ticularly good at sums, he says. But a 
secondary school teacher spotted his 
interest in mathematical patterns 
and suggested he read the maths 
column in Scientific American.

When he was 13, his father took 
him to the Royal Institution lec-
tures. For the first time since 1820, 
they were given by a mathematician, 
Sir Christopher Zeeman. Du Sautoy 
was entranced. “They were totally 
inspiring. Zeeman really pushed 
people; he did stuff like catastrophe 

The magic of maths

theory. I came away saying: ‘I don’t 
understand that language, but I 
want to learn it.’”

Mathematics is not just sums, he 
tells children and adults — particu-
larly maths teachers — and it need 
not necessarily be taught hierarchi-
cally. You don’t always have to get 
step A right before lifting the veil 
on step B. “We don’t say to children 
learning music: ‘You’re only allowed 
to play scales until you’ve got them 
all right’,” he says. “Mathematics 
has beauty and romance. It’s not a 
boring place to be, the mathematical 
world. It’s an extraordinary place; 
it’s worth spending time there.”

Some mathematicians are better 
at posing questions, others at find-
ing answers, he says: “The answer 
gives you the real adrenaline rush. 
In my own work I’ve forged connec-
tions that weren’t there before, but I 
couldn’t just ask questions.”

The maths he has communicated 
has become harder, culminating in 
his book on prime numbers, which 
centres on an almost incomprehen-
sible hypothesis by 19th-century 
mathematician Bernhard Riemann 
on whether primes occur at random 
or in a detection-resisting pattern.

“Other mathematicians said to me, 
‘You’re going to try and explain the 
Riemann hypothesis?’ and laughed. 
But I don’t think there’s any math-
ematics which is too hard for peo-
ple to understand,” he says. “The 
wonderful thing about maths is it’s 
a totally logical subject, and a path-
way has been marked out ... A lot of 
these things can be crystallised in 
something quite essential, that peo-
ple can get. If I can’t explain it, I real-
ise that’s probably because I don’t 
completely understand it myself.” — 
© Guardian News & Media Ltd 2007

Young offenders are being taught the discipline – 
and joy – of learning to play an instrument



Learn to Swim and 
Beat the Power of Water

Water is often said to be ‘life’ but water can also take life away.  

South Africa has seen an increase in drownings over the past holiday season, 
particularly around dams, rivers, lakes and swimming pools.  Although drownings 
take place everywhere in our country, it is especially evident in our rural areas.  
Heavy rains over the past season have caused the water levels in rivers to rise 
which often result in a heavy flow in unexpected places.  Our country has also 
experienced very hot temperatures in most of the provinces over the past few 
months which resulted in more people using our water resources to cool down.  

Government recognises the need to use water for recreational purposes and as 
such has classified the recreational use of water as one of the 9 water uses in 
the National Water Act no 36 of 1998. The Department of Water Affairs and 
Forestry has also developed a Policy for Recreational Water Use in cooperation 
with relevant stakeholders.  

It is important that when people use water for recreational purposes such as 
swimming, playing in the water, boating, fishing etc, they take extra precautions 
when they are near water to ensure their safety.  It is advisable that people who 
access dams, rivers, lakes and swimming pools should be able to help themselves 
in water should they encounter problems and preferably be able to swim.  

To this end the Department of Water Affairs and Forestry (DWAF) entered 
into a partnership with Swimming South Africa (SSA) in order to equip espe-
cially learners with swimming skills.  This programme is called the Rural Splash 
Programme. Although this agreement is between the DWAF and SSA, the na-
tional Departments of Education and Sport and 
Recreation South Africa play a vital role in the 
implementation of the Rural Splash Programme.

Did you know?
South Africa’s inland water resources include 22 
major rivers, 165 large dams and more than 4 000 
medium and small dams on public and private land, 
with hundreds of small rivers.  

The Department of Water Affairs and Forestry is the custodian of all water 
resources in the country.  South Africa requires sound water resource 
management strategies and initiatives to ensure that the use of our water 
resources is undertaken in a sustainable and equitable manner.  The use of our 
water resources for recreational purposes is important to Government is is in 
line with our existing legislation.  

Water is a life-giving source, but water can also be dangerous and should 
be treated with respect.  Rivers often have fast flowing currents that 

when combined with hidden logs, loose branches and other obstacles, can 
create dangerous situations.

Important tips for 
water safety
• Never go swimming alone.  Adult permission   
 and supervision are very important.

• When you are hungry or tired you might not   
 have enough energy to swim.

• Do not stand on an overhanging bank on a   
 river. You might fall in or it can collapse.

• You should leave the water immediately if   
 thunder or lightning starts.

• Never dive into a river, lake or dam before   
  you have tested the depth first.  Also look     
  out for any dangerous hazards in the water   
 before entering it. 

• Never drink or taste the water from a river,  
  dam or lake before you have made it safe for  
  drinking.   

• Before swimming in a river always make sure  
 there are no crocodiles or hippos in the water. 

• If you are caught in a fast current, float feet  
  first to protect your head and body from   
 injury.

• Before swimming in a river, first determine   
  the presence or strength of a current.  

• Be aware of underwater obstacles such as   
 rocks or branches of trees.

• Always wear a life jacket when you are on a   
 boat.

•  Never use the riverside as a toilet.

• Protect South Africa’s water resources - do   
 not throw rubbish in the water.  
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Banking to suit your lifestyle
We offer transactional accounts designed for your lifestyle. You have the choice between a savings account 
and a current account.

Savings account – E Plan
If convenience is important to you, then E Plan is the account for you. It is the ideal account for you if you 
have a monthly income of under R5 000 a month and want the flexibility to save money as well as make 
payments out of the same account.

Your E Plan ATM card is also a debit card and can be used to pay for purchases at stores displaying the 
Maestro sign. You may even draw cash at some of these stores.

Current account
Your current account provides you with a range of banking solutions to make your life easier. Our current 
accounts give you access to:

• MasterCard Cheque and Credit cards

• Maestro debit card

• An overdraft*

• A personal loan

• A garage card*

• A chequebook

• Subscription-free telephone and cellphone banking

• Choice of pricing options to make money management easier

• Access to 

     — Our AutoBank network

     — Internet banking

     — Home loans*

     — Vehicle finance*

* Subject to credit approval

For more information on our products and services, visit any Standard Bank branch, 
www.standardbank.co.za or call 0860 123 456.

Authorised financial services provider 
The Standard Bank of South Africa Limited (Reg. No. 1962/000738/06)  SBSA  307315-07/06

307315 Current Acc 20x4.indd   1 7/28/06   11:49:40 AM

Maya Fisher-French

The start of the New Year presents a 
chance to get your finances in order. 
Make 2007 the year you take control 
of your money and get financially fit.

Financially fit people do not have 
debt. Apart from a house, which is 
“good debt” because it increases 
in value, and affordable car repay-
ments, you should not have any 
other debt. As an analogy, when you 
start going to gym to get fit, you first 
need a workout programme. Your 
financial workout programme is your 
budget. Your budget should include 
everything from your mortgage repay-
ments, electricity, food, clothing, 
school fees and all debt repayments. 

Making up a budget and under-
standing where your money is going 
each month may help you find ways 
to cut back on spending and find 
the extra cash to pay off your debt 
faster. You may also be surprised to 
see how much of your monthly sal-
ary goes towards paying off debt. 
Once you are out of debt that money 
is freed up to start a savings fund.

Allister Long of LifePower, a com-
pany that provides financial educa-
tion, says when people analyse their 
monthly expenses they often discover 
inefficiencies. For example, a staff 
member of a company Long consults 
to had two funeral policies as well as 
the company’s pension fund, which 
provided for funeral cover. He was 
unaware of what his company pro-
vided and was over insured. 

“Once he understood his needs 
he cancelled one of the policies and 
used this money to start paying off 
his debt.” Long says that funeral pol-
icies are one area in which people 
tend to overspend as they are heavily 
sold by financial institutions. Make 
sure the cover your policy provides 
is adequate and don’t take out addi-
tional funeral cover as they all incur 
additional administration costs.

Long says that most of the people 
he counsels who are in a debt trap 
have never worked out a budget.

“When people write up a budget 
they understand where their money 
is and what they are doing with it.” 

You may find, says Long, that 
there are places where you can cut 
back, and this would help prioritise 
which debt to pay off. You should 
always start with the debt incurring 
the higher interest rate. 

Getting fit is not something that 
happens overnight, so set reason-
able goals. Choose one item of debt 
you would like to settle by the end of 
the year and make that a priority. 

Apart from paying off debt, sav-
ing for future short-term expenses 
is also important — a lot like stick-
ing to a balanced diet while going to 
gym. Your budget should also take 
into account future expenses that 
you know you will incur during the 
year. For example, your child might 
go on a sports tour in a few months’ 
time, or you know that your fridge 
is very old and you’ll probably have 
to replace it during the year. Start 
a savings fund for these expenses 
so that you will not have to bor-
row money at the time. By saving 
in advance you will avoid having to 
use credit. If you buy furniture on 
credit for R5 000, it will cost you 
as much as R8 300 by the time you 
have paid it off. Basically you have 
paid the store R3 300 extra for using 
credit. When you are financially fit, 
you will find you have more money 
as you are paying less interest to the 
furniture store or bank. 

Repossession is another reason 
not to buy on credit. When you buy 
something on credit and are unable 
to meet the monthly repayments, 
the item could be repossessed. “It is 
unlikely they will be able to get more 
than 30% of the value by reselling 
it second hand and the customer 
will still owe 70% to the store,” says 
Long. For example, the furniture you 
bought for R5 000 has been taken 
back by the store, but you still owe 
them R3 500. You will be paying for 
something you no longer have.

The good news is that with the 
introduction of the National Credit 
Act, retailers and banks will have 
to look at your entire financial situ-
ation before providing you with 
credit. This will help ensure that you 
can afford the debt without getting 
caught in a debt trap where your 
monthly repayments are more than 
your disposable income. 

However, Long says that while 
the banks may consider how much 
debt you can handle by your ability 
to repay the monthly instalments, if 
your repayments mean you do not 
have any money to save, then you 
cannot afford it. 

If you cannot save for future pur-
chases you will always be in debt.

Six steps to financial fitness
Apart from your budget you need 
to review all the areas affecting 
your finances. 
l Make sure your will is up to date. 
If you don’t have one in place, now 
is a good time to write one.
l Review your short-term 
insurance. Make sure you are 
adequately covered and that any 
new expensive purchases are 
added to your household contents 
list. 
l Review the book value of your 
car and adjust your premiums 
accordingly. Phone around for 
rates to make sure you are getting 
the best value for money. 
l Review your life cover and 
make sure it is enough to cover 
your debts and to support your 

dependants. Life companies 
continuously bring out new 
products so make sure that you are 
getting the best possible deal.
l Change all your PINs and 
passwords to all your accounts 
but make sure you do not use the 
same numbers for all your accounts 
because if one is compromised the 
criminal has full access to all your 
funds.
l Review your homeloan. Most 
people’s risk profile changes 
over time and if you have been 
promoted, changed jobs or even 
received a salary increase, you 
represent a significantly smaller 
risk to the banks.  They should 
reward you with a better interest 
rate on your bond.  

Getting black out of the red
Putting your finances in order is not as difficult as it might seem — simple planning makes a world of difference

Getting rid of debt is an essential step before one can begin saving
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W
ill 2006 go down in 
the history of South 
African education as 
the year in which the 
national government 

tried to wriggle out of responsibility for 
what is going on in our schools?

The question is provoked by Minister 
of Education Naledi Pandor’s curiously 
evasive performance when she released 
the matric results in the last week of 
December. In particular, two major fea-
tures of her televised address helped to 
create the impression that the national 
education department is a largely help-

less (and hapless) observer of a situa-
tion that is beyond its control.

In the first place, she delivered vary-
ing degrees of ministerial rebuke to 
parents, teachers, school districts and 
provincial education departments for 
results that recorded a decline in the 
overall pass rate for the third year in a 
row. And secondly, having spent most 
of her speech analysing what the mat-
ric results tell us, she mysteriously con-
cluded that doing so provides “a poor 
means of analysing our system. One 
point in a year cannot be used to assess 
the whole system of schooling”.

The education minister’s evasiveness over 
matric results is raising serious questions 
about the state of education in South 
Africa, writes David Macfarlane

Opening Pandor(a)’s box

Since 1997 the pass rate in maths has never exceeded 5,3%; in science over the same period the 
highest pass rate was 5,9%. Photograph: Oupa Nkosi

On this second point, we should 
recall where Pandor’s argument 
comes from. Her predecessor, 
Kader Asmal, presided for five 
years over ludicrously implausible 
year-on-year increases in the mat-
ric pass rate, from 48,9% in 1999 
to a gobsmacking high of 73,2% in 
2003. His claims, cruder and more 
strident with every passing year, 
were that these vaulting increases 
showed the robustly growing 
health of the post-1994 govern-
ment’s school system.

Initially, only a few dissidents 
pointed out that brutal tactics 
such as preventing borderline 
pupils from writing matric, or  
forcing them to take subjects 
on the standard grade, had far 
more to do with the soaring pass 
rate than did real educational 
achievement. But by 2003 minor-
ity dissidence had swelled to 
an unprecedented crescendo of  
public scepticism; perhaps not 
coincidentally, Asmal received the 
axe shortly thereafter.

Pandor has therefore precisely 
misapplied the originally dissi-
dent argument. It is not that mat-
ric results provide a poor means 
of analysing the system: they do 
so only if we make claims for the 
results that are not supported 
by evidence from elsewhere in 
the system. And from that point 
of view, the very detail that has 
caused so much public anguish 
and angry denunciation over 
the past 10 days — a 1,7% drop in 
passes to 66,6% — could just as 
well be read as a necessary, if pain-
ful, return to something closer to 
reality after the artificial inflations 
of the Asmal years. 

After all, indicators other than 
matric pass rates continue to point 
to extremely low levels of educa-
tional achievement. International 
benchmarking, for instance, regu-
larly assesses numeracy and liter-
acy levels among our lower school 
grades as well below average. 

This point brings us to Pandor’s 
diagnoses of why our system is 
faltering. She is surely correct 
to highlight provinces, school 
districts, teachers and parents; 

no one disagrees that what con-
stitutes the school experience is 
multi-determined and so, very 
complex. 

But two of the minister’s other 
criticisms of the system’s perfor-
mance serve to raise questions 
about the extent to which the 
national government is indeed 
playing its part. Illustrating her 
contention that districts need to 
provide better support to schools 
she observed that the Namakwa 
district in the Northern Cape 
has merely 20 secondary schools  
to oversee, while the Capricorn 
district in Limpopo has a stagger-
ing 362. 

It is dismaying, however, 12 
years into our democratic dispen-
sation, to hear a national educa-
tion minister produce this figure 
with an air of discovery. School 
districts do not come about via 
acts of God: government officials 
draw lines on a map. And for years 
educationists have been sound-
ing alarms about the functioning 
of districts, usually to deafening  
government silence.

The second example concerns 
the wretchedly low 2006 pass 
rates in higher grade maths and 
science — 4,8% and 5,6% respec-
tively. Rather wanly, Pandor com-
mented that “we will have to pay 
much closer attention to perfor-
mance in these subjects”.

But what “attention” exactly has 
the national government been 
paying for 10 years now regarding 
these subjects? Since 1997 the pass 
rate in maths has never exceeded 
5,3%; in science over the same 
period the highest pass rate was 
a paltry 5,9%. After all, “national 

[government] is responsible for 
policy development, monitoring 
and support to ensure we achieve 
des ired outcomes , ”  Pandor 
observed; yet what has its moni-
toring over 10 years in these two 
areas achieved?

The broad point is that, for years 
before Pandor assumed office, but 
also since then, the national gov-
ernment has consistently missed 
key chances to intervene effec-
tively where it can most make a 
difference. Three instances are 
germane here. All educationists 
agree that children who receive 
well-supported pre-schooling pro-
grammes thrive when they get 
to school; yet the budget for this 
— namely, early childhood devel-
opment — remains a derisory 1% 
of education spending. As a result, 
many poor children, who most 
need such programmes cannot be 
accommodated.

Equally, for pupils whom the 
school system has failed, adult 
education programmes should 
in theory be an option if they are 
not allowed to repeat matric, yet 
the budget for adult education 
remains at about  1%. Here too 
it is mainly poor pupils who are 
affected and so need this option, 
so why does this area remain such 
a low government priority?

Thirdly, the government last 
year missed a major opportu-
nity to stem the growing losses 
in the teaching workforce when 
it allocated financing for only 1 
400 teaching bursaries. The inad-
equacy of this is stark when one 
contemplates the figures: about 
20 000 teachers leave the profes-
sion annually, yet universities 
produce only about 6 000 new 
teachers every year.

One might sympathise with  
Pandor ’ s  des i re ,  expressed 
recently, to reduce what she called 
the “hype” of the announcement 
of matric results and to do away 
with the TV coverage. But even  
if that happens, she will still 
need to show us how the national  
minister intends to assume 
accountability for what happens 
in our schools.

The national 
government has 
consistently missed 
key chances 
to intervene 
effectively where 
it can most make a 
difference
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Still no 
textbooks 
for the blind

experienced by all blind learners 
at special schools throughout the 
country. 

During the greatest part of 2006, 
grade 10 learners did not receive 
textbooks in Braille, preventing 
them from studying effectively. 

In 2007, blind learners in grades 8, 
9, 10 and 11 will commence the new 
year without text books in Braille 
because, as was the case in 2006, 
the national department of educa-
tion and the provincial education 
departments did not make sufficient 
financial provision for the printing 
of textbooks in Braille.

The question is: how can educa-
tors provide quality education to 
blind learners under these undesir-
able circumstances?

Braille is the only medium of read-
ing and writing that enables blind 
learners to become appropriately 
literate. Just as sign language is 
important for deaf persons, Braille 
as a medium is indispensable for the 
blind community. 

There are three Braille produc-
tion units in South Africa that can 
produce literature in Braille. But, 
the education department must 
provide adequate funds in time, 
making it possible for blind learn-
ers to receive their textbooks before 
the opening of the schools in Janu-
ary each year. 

We are informed with monoto-
nous regularity by means of radio, 
television and newspapers of gov-
ernment departments spending mil-
lions on travel, accommodation and 

A
fter various submis-
sions to, together with 
other stakeholders, and 
unsuccessful negotia-
tions with the national 

department of education, it has 
become necessary to reveal certain 
unsolved problems to your wide 
readership, with the hope that the 
relevant authorities will eventually 
listen to the visually impaired com-
munity. 

Blind South Africa is an organi-
sation of the blind, operating on 
the principles of self-help, self-
 representation, mutual support and 
facilitating service delivery to blind 
and partially sighted persons.

On account of the fact that many of 
our members have achieved success 
in various professions and business 
opportunities, we are profoundly 
interested in ensuring focused qual-
ity education that eventually leads 
to economic empowerment.

The education committee of 
Blind SA wishes to draw the atten-
tion of your readers to problems 

catering, but the department of edu-
cation cannot make R1-million or 
R2-million available for the appro-
priate provision of Braille textbooks 
and learning materials for blind 
learners. 

Sighted learners receive their text-
books and learning material in time 
and free of charge. Consequently it 
is our considered opinion that it is 
the constitutional right of blind 
learners to receive their books and 
appro priate learning material in 
Braille. 

We live in a country, or so we are 
told, that upholds the principles of 
equal rights. Our organisation has 
come to the conclusion that blind 
and partially sighted learners are 
being discriminated against. 

Without adequate Braille text-
books and learning materials, it is 
impossible to reach the objective of 
inclusion into an integrated society.   

If steps are not taken immedi-
ately, the current generation of 
young visually impaired persons 
will be deprived of the opportunity 
to receive focused quality education 
and training. 

Quite rightly, the question may 
also be asked: If the department of 
education cannot solve these prob-
lems, how will they be able to absorb 
blind learners into mainstream 
schools? 

Blind SA and other stakeholders 
are willing to cooperate and provide 
our support, if swift action is taken 
to address our concerns. — Cathy 
Donaldson, president, Blind SA 

SMSsLETTERS

Let the school year begin

We welcome you back from 
your well-deserved holi-
day and the festive sea-

son. Given the demanding nature 
of your work, we know you would 
have loved to have had a few more 
days to rest. But, as they say, the 
show must go on!

Schools are reopening against a 
backdrop of some interesting educa-
tion developments. These include:
Matric results
Last year’s matric pass rate dropped 
by 1,7% to 66,6%, something that 

Education Minister Naledi Pandor 
mainly blamed on the failure of dis-
trict offices to provide continuous 
support to schools. 

She undertook to help increase 
the capacity of some of these dis-
trict offices so that they can, in turn, 
provide the necessary support to 
schools and teachers. We hope she 
will deliver on this, as it is the only 
way teachers can produce quality 
results.
Fundza Lushaka (Teach the 
Nation) bursaries
This is a bursary created by the 
national department of education to 
woo more people to enter the teach-
ing profession. We believe this is an 
important initiative that must be 

supported, as it would help stabi-
lise the profession, which is losing 
teachers by the hundreds either to 
the private sector or to the HIV/Aids 
pandemic. 

The other important aspect of the 
bursary scheme is that it provides 
for people who might not have 
trained as teachers to enter the 
profession by enrolling for a post-
graduate certificate in education 
(PGCE). We hope young people will 
enrol in numbers.
16th Conference of Common-
wealth Ministers
Ministers and delegates from 53 
Commonwealth member states 
recently converged in Cape Town 
to address some of the important 

issues and developments in edu-
cation. If implemented, some of 
the resolutions would have a far-
reaching, positive impact on educa-
tion in this country. 

Some of the resolutions are: 
ensuring that all children go to 
school irrespective of their gen-
der; elimination of gender ine-
quality at schools; intensification 
of teacher training and profes-
sional development; managing 
the impact of HIV/Aids; and to 
review the implementation of the 
Commonwealth teacher recruit-
ment protocol. 

We hope the ministers will drive 
the implementation process of 
these noble agreements for the 

benefit of children in developing 
countries.
Oprah Winfrey  Leadership 
Academy  for Girls
This is one of the few gifts given by 
an individual to a country. We hope 
the opening of the academy will 
spur on other, local philanthropists 
to launch similar initiatives across 
the country. 

More importantly, we hope the 
girls will remain true to the values 
of the country and the continent so 
that at the end of their studies they 
do not shun the communities from 
which they come. 

Welcome back once more as we 
all roll up our sleeves for a chal-
lenging and exciting 2007!

EDITORIAL

The Teacher, I wish you a 
happy New Year. — TP Moru-
fane 

Can your newspaper run 
a series of articles on the 
role of teachers who were 

imprisoned for politics under apart-
heid? They contributed such a lot 
under difficult circumstances. Let 
us research and write about them 
before they pass on and before their 
stories are lost. — Julies, Strand, 
Western Cape 

Editor replies: We will consider 
your request.

We are struggling with 
severe disciplinary prob-
lems. The principal never 

has time and is too “busy” to attend 
to these problems while the district 
office never responds to the cases 
sent to them. Is it not possible to sue 
them for negligence or something? 

Why do we have principals 
who earn better salaries 
than the others? Does 

that mean principals with big per-
sonnel enrolments are better? If 
we consider the workload, it is the 
same because they have got many 
heads of departments whereas in 
small schools the principal is both 

principal and head of departments. 
I don’t see this happening in other 
sectors. This issue must be taken to 
the department of labour because it 
is daylight robbery by the education 
department. 

How does one get to be a mem-
ber of the school manage-
ment team and who qualifies 

to be a head of department?

I’ve been a teacher for 17 years 
but still not a senior teacher. 
Please explain. How long must I 

serve to be a senior teacher? 
Editor replies: Please see our 
December edition for an insert on 
senior/master teachers.

the Teacher has been receiving 
comments, messages and news 
tips via SMS. The SMS, or short 
message service, as you all 
know, has become a popular 
South African pastime. Since the 
thumb appears to have become 
a more powerful communication 
tool than the pen, we decided 
to introduce a new section to 
accommodate your messages. 
Please SMS your comments on 
articles in the Teacher and views 
on education to 083 2299 011. 
Please note that the Teacher will 
not reply to “call back” messages 
and also cannot reply to each 
SMS individually, but where 
possible will publish replies.
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7 PIECE PEGASUS
DININGROOM SUITE

R10999 Dep : R1099.90.
R499 x 24 Months

SAVE

R1000

7 PIECE TRINITY
DININGROOM SUITE

R4999 Dep : R499.90.
R233x 24 Months

PEGASUS SERVER & MIRROR R3499

3 PIECE SAVOY LEATHER
UPPERS LOUNGE SUITE

R14999 Dep : R1499.90.
R680 x 24 Months

SAVE

R3000

3 PIECE AMADEUS
BEDROOM SUITE

R9999 Dep : R999.90.
R467 x 24 Months

54cm TV

54
cmSantronics

54 cm TVFREE
SANTRONICS IS BACKED & SERVICED BY TEDELEX

when you buy any of these
products.

You’re the Difference
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